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Aims of the activity

To become aware of obstacles to collaboration with
parents.

To initiate a process of reflection:

*on the expectations of those concerned

*on strategies for reaching parents and encouraging them
to stay involved in order to strengthen ties and ensure
continuity between the family and the school



Expectations ... a two-way street

Collaboration with parents is important

Larivée (2012); Larivée (2010); Deslandes (2006); Deslandes and Bertrand (2004);
MELS (2000); MELS (2004); Epstein (2001); Saint-Laurent et al. (1994)

Collaboration

epromotes success

sinfluences a child’s sense of well-being

*helps with a child’s social and school adjustment
sincreases school attendance

*has a positive influence on motivation and ambition
*has a positive impact on parents
*has a positive impact on teachers

The teachers’ main expectation is that parent
participation will be reflected in supervision
at home.

(Larivée 2010a)



ectations. .. a two-way street

Parents also WANT an educational partnership with the
school

(Deslandes, Fournier and Rousseau 2005)

*Involvement with the child (help, listening, encouragement, desire to learn,
guidance, respect, validation, etc.)

sInvolvement with the parent (communication, closeness, trust, etc.)
*Teacher’s competence on a personal level (human qualities, warmth)
*Teacher’s competence on a professional level (ability to communicate clearly,
provide support and guidance, etc.)



Expectations. .. a two-way street

The desired partnership is not reflected in
everyday practice

eCollaboration is essentially limited to the communications plan required
under the Basic school regulation. (Kalubi and Lesieux 2006)
Numerous obstacles are identified in the literature.



Cultural environment

PRIMARY CULTURAL
ENVIRONMENT AND SECONDARY
CULTURAL ENVIRONMENT




Prejudice

|
o
o

about a
person,
group,
or
situation




(100d 5] ) sauanpd sa7 :9s19ABIIET
wn|d Aq Suos e 03 sodew| pue punos

Life as we see it, Québec, 2014

S
<
(@]
(24
L
L
-
<
2
kL
=
>3
<
LL




Simulation

+ A mother who has just received her cheque owes
the daycare $200.

+ She says she can’t pay this week and arranges to
give a small amount on the 20th of the month.

+* You go shopping that afternoon and see her
coming out of a big box store. She has a large flat
screen TV in her cart—on special this week for $400.

* Feeling uncomfortable, you say hello to her and look
at the three kids with her. You chat a bit and find
out that each of her children has a different father
and that she is now a single parent.



What goes through your mind?

Be honest, please!



Collaborative activity

reudices |



Creating a relationship of trust. .. Preserve what can
be preserved




Strategic planning

Strategies for reaching parents and encouraging them
to stay involved in order to strengthen ties and ensure
continuity between the family and the school



s

CRUCIAL CONDITIONS
FOR SUCCESSFUL ‘

SCHOOL-FAMILY-COMMUNITY

PARTNERSHIPS

N 4

st

cortyagyiion

Rollande Deslandes, Crucial Conditions for Successful
School-Family-Community Partnerships (Québec, QC:
Centre de transfert pour la réussite éducative du
Québec, 2010), 5.
http:/[rire.ctreq.qc.ca/media/pdf/Coeureaction Cond-
essent_FINAL-en.pdf



Experiential knowledge®

We recognize the following: = i

All parents care about the success and well-being of their children.

Parents know their children best.

Working alone, the school cannot ensure that all students achieve success.

We intend to:

» work toward a common goal: the success and well-being of the children
e recognize parents’ qualifications for achieving this aim

e become partners

* establish a relationship of mutual trust

e establish a two-way communication channel

Parents have a strong influence on:

the value their children place on school (education)
etheir children’s sense of belonging at school

their children’s participation in extracurricular
activities

*the extent to which their children follow school rules

* Providing support to a school
team in a disadvantaged area,
Nathalie Guimont



COMMUNICAT
ION RECOGNITION




Four focus areas for collaborating with families

\ companion
\ Guide
\ for Two Tooi® pesigned

#

Focus &b Diversifying and facilitating communication

Re 2 rcams Focus {_' Helping parents exercise their role

Focus 7 Encouraging parents to participate in school life

Focus Working more closely with the community to meet the
needs ¥ of families

|

LY 7

Bringing Families and Elementary Schools Closer Together, MELS 2005
http://www.mels.gouv.qc.ca/fileadmin/site_ web/documents/dpse/adaptation_serv_compl/Companion_Guide.pdf




Overlapping spheres of influence

Project based on Epstein’s overlapping spheres of influence

CATEGORIES OF ACTIVITIES

EXAMPLES OF ACTIVITIES

1. Parenting support (e.g. parenting
workshops)

Workshops, parenting-education groups

2. Diversification of communication
methods

Portfolios, regular phone calls, memos,
letters, e-mails, report cards

3. Parent involvement in school life

Volunteer work, attendance at special
events

4. Support for parents to help with
school work

Workshops on the required skills

5. Involvement in decision making

Governing board, PPO

6. Collaboration with the community

Information on services for families;
extracurricular activities




e

Developing a culture of collaboration

Current practices,
work priorities,
objectives,

4. Evaluate and . Define indicators.

adjust

Data analysis, P]anning Achievement
adjustments, d ti conditions,
communication, dna action piloting,

celebration evaluation

Implementation
of measures,
data collection



Taking it further...
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Taking it further..

Centraide Québec et Chaudiere-
Appalaches, Un préjugé, c’est coller
une étiquette, 2011
http://www.centraide-
quebec.com/files/pdfs/document-
reflexion-4-2011_2.pdf




Taking it further..

POSSIBLE CHARACTERISTICS OF RECIPIENTS OF A

WRITTEN MESSAGE FROM THE SCHOOL
immigrant

Intellectually
impaired DysIeX|c
ADHD Functionally
illiterate




Taking it further..

KEY FACTORS IN GETTING YOUR MESSAGE ACROSS

Font Words Selection of Outline
e Alignment e Sentences information e Titles v L _
e Highlighting < Punctuation ¢ Explanations e Structure eg/b,'/,'ty
e Colours e Style and e Pictures e Organizatonal
* Tables tone e Symbols aids \// _
o Lists e Numbers nte”lgibi/ity
e Spacing and
1r_r.lé;}rgins g 'D/ain
e Titles |
e Paper - anguage /

Guide de rédaction pour une information accessible, Pavillon du Parc, Ville de Gatineau, UQO-
Equipe de recherche en littératie et inclusion, 2010 http://www.pavillonduparc.qc.ca/guide.pdf



TRUST

| invite parents to come
into the classroom to see
the children at work.

| let parents know when
their child does something
well.

| don’t mention every
instance of misbehaviour.

| ask parents with
specialized knowledge to
give workshops.

| often organize exhibitions
with the children.

| give workshops for
parents.

COMMUNICAT
ION

| communicate with parents
often.

My messages are easy to read.

| pick up the phone.

| see parents every week.
A parent phones to extend
invitations.

A parent helps me make
appointments.

We go outside before and after

class to talk to parents and
hear what they have to say.
We put up a poster to
announce an upcoming
meeting.

RECOGNITION

| invite parents to come
see me about their child.
| ask parents what works
well with their child, what
tips can they give me.

| invite parents to a
“homework tips
exchange” evening.

| explain the goal to
parents when | ask for
their collaboration.

We provide school
daycare.

We provide a snack.

List prepared by Nathalie Guimont



